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INTRODUCTION
v Reports of girl  chi ld performance in f inal  examination at the SHS in Ghana suggest 

underperformance (Ministry of Education, 2018)mwhereas internationally, the trend shows girl’s 
outstanding performance against boys at secondary school and higher levels, with much debates 
and research surrounding boy’s underachievement (Skelton, and Francis, 2005; Voyer and Voyer, 
2014; Jackman, Morrain-Webb & Fuller, 2019). 

v But some studies shows girls outstanding performance is historic dating back to 1914, with  assertion that 
the position of girls outstanding performance is rather more complex than the simple statement’ girls are 
now outperforming boys’ (Voyer and Voyer, 2014; Ullah and Ullah, 2019). These authors  argue for more 
studies in different contexts need to be carried out to prove the ongoing trend as established fact

v Over the past decades girls education have been emphasized, basically driven by International 
agenda focusing on promotion of educational attainment (access, retention and completion) with 
less concentration on achievement. 

v But in recent years more attention is turning towards not only gender parity of access but also gender 
parity of educational attainment, measured through examination scores and years of schooling 
completed (Aikman and Roa, 2013).

v This trend comes in the wake of a current general low trend in academic performance across the 
globe, where many are schooling without adequately learning,  reflecting in abysmal performance 
(Sperling, Winthrop and Kwauk 2016; World Bank, 2018). 



PROBLEM STATEMENT
v Girls  performance in examination in some developing  countries   as in the case of Ghana shows 

underperformance in the final examination of secondary schooling (Associate for Change, 2011; 
CAMFED, 2012; Ministry of Education, 2018). For instance the general pass rate of girls in (WASSCE) 
showed 20 % females qualify for tertiary education compared to 26% for  males (MOE, 2018). 

v Other studies also suggest girls underperform academically in most subjects relative to boys in 
some developing countries (Mohammed, 2015; Rwegarisa, 2017; Tesema and Braeken, 2018). 
Tesema and Braeken (2018) finds a significant and large gender gap in academic achievement in 
favor of boys in almost all regions in Ethiopia, with indication of persistence cultural practices 
affecting girls’ educational opportunity and achievement.

v This state of underperformance requires an examination to determine what account for trend of 
gender disparity in academic achievement. Voyer and Voyer (2014) pointed to need for much 
research to determine factors related to gender differences in school performance as well as their possible 
causes

v Thus there is the need to examine the theoretical explanations to gender inequalities in 
academic achievement particularly in reference to understanding girl child under 
performance in final examination.



RATIONALE OF THE STUDY
The main purpose   of the study is ascertain the theoretical 
framework that best explain the root causes of gir ls ’ 
performance in senior high school final examination as has 
been reported to lag behind boys.
This will help illuminant the reasons for understanding why girls 
under perform in schools final examination and not why they 
don’t go to school or drop out early from school.



STUDY OBJECTIVES
The study seeks to achieve the following Objectives:
v To examine the nature and causes of gender disparity in 

academic performance
v To examine the theoretical models that explains the gender 

differential performance in final examinations.
v To  i d e n t i f y  a  t h e o r y  t h a t  b e s t  e x p l a i n  g i r l s ’ 

underachievement in schools.



LITERATURE REVIEW
v Trends of gender inequality in academic performance
v  Gender-based inequalities are a universal and pervasive characteristic. Gender inequality is a relational 

system based on sex categorization, with disadvantaged been experience by one sex. The evidence suggest 
trends in academic performance between boys and girls, occurs in two directions (Chaftez, 2004; Lorber, 
2010); either boys under achieving or girls under achieving and the vice versa, with boy’s underachievement 
dominated by policy initiatives and research over the years, and still continue to be so particularly in 
Organisation for Economic Co-operation and Development (OECD) countries (PISA, 2012). 

v This trend seems to cloud the underachievement of girls, which need not be ignored (Jones and Mphill, 2004; 
Skelton, Francis and Valkanova, 2007; Voyer and Voyer, 2014). Thus, in examining gender disparity the 
assumption should not be all boys are underachieving and all girls as high achievers, but rather, recognition 
should be given for difference among sex groups.

v Causes of gender disparities –explanation for gender disparities in academic performance range from natural 
differences between the sexes; gender differences in learning styles; the feminization of schooling and 
gender-biased assessment procedures etc. Some studies discount innate biological difference explanation but 
includes social and other components (Skelton et al,2007; OECD, 2015b). For instance, Skelton et al (2007) 
finds an interplay of gender, ethnicity and socio-economic status  whiles  OECD (2015b) finds  students’ 
attitudes towards learning, their behavior in school, the use of leisure time, and self-confidence to be the 
explanatory factors. 



RESEARCH METHODOLOGY
v This paper forms part of a theoretical base of a study which aim at examining the trends and 

determinants of girls’ performance in the final examination of Senior High Schools. The purpose is to 
find a theoretical model to explain the trend of girl’s academic performance and   the root cause for 
the inequality of performance.

 
v As a point of entry, the study undertook a literature review on trends of girls’ academic performance 

and the determinants of academic performance of girls at senior high school level. According to 
Creswell, (2009) the aim of a literature review is to convey the knowledge and ideas that have been 
established on a topic and what their strengths and weaknesses are. 

v In addition a study must equally be guided by a guiding concept. In this study, the guiding concept is 
the theoretical frameworks related to gender inequality in academic achievement connected to social 
roles, feminist gender theories and social relation theory. The study relied on electronic data based 
and access journals and other relevant materials.



ANALYSIS OF RESULTS
v Underachievement of boys and girls have traditionally been linked to sex differentiation and sex inequality (Stockard 

and Wood, 1984) given rise to theories related to sex differentiation and inequality in studies of gender academic 
achievement disparities. 

v  Liberal Feminist Theory, which focus on boys and girls equal participation in education (Stromquist. 1989) 
and also on girls’ underperformance at high status traditional masculine subjects like science and 
mathematics (Francis and Skelton, 2005). However this approach is limited in analysing social structuring of 
gender inequalities and other social factors (Mannathoko, 1999).

v Sex Role Theory: Educators have generally accepted sex role theory as a way of theorizing about gender 
(Leach and Bronwyn, 1990). Some studies sees the theory as the dominant theory in the explanation of girl’s 
underachievement since the 1980s (Stockard, 1985; Skelton and Francis, 2005; Dillabough, 2006; Skelton, et al, 
2007; Arnot, 2007). The main emphasis of the theory is that social relationships in schools are strongly bound 
to biological differences between the sexes which are modeled to practical gender expectations. 

v Buchmann and colleagues, finds research that focuses exclusively on social and environmental factors for 
explaining gender disparities in performance, providing an incomplete picture of the complex nature of 
gender differences in educational  performance (Buchmann et al 2007).

v Hadjar et al, 2014; sees it worthwhile to take a closer look and refrain from simplistic generalisations in 
regard to gender differences in academic achievement, since gender variations and causes are 
multifaceted



MAJOR OUTCOMES
v Hadjar and colleagues on gender and educational achievement suggest historical perspectives, 

institutional and social structural factors as well as psychological factors as more holistic picture of 
theoretical explanation.  Hadjar et al (2014) considered the interplay of institutional settings, 
societal climate, individual motivation patterns, gender role orientations, parental resources and 
decisions as well as school structure and teacher evaluations and decisions to have contributed to 
the genesis of gender inequalities in educational achievement. 

v Based on the analysis of Hadjar and colleagues gender inequalities theoretical explanation, a 
framework to underpin girls’ performance in school final examination requires a theoretical frame 
beyond the individual factor explanation.  

v Thus the consideration of conceptual frame based on social relation which captures several factors.
v The social relations framework developed by Naila Kabeer in the 1990s is a useful framework for 

examining inequalities in education  (UNGEI, 2012). This framework is based on various theoretical 
notions with a social justice lens. The framework identifies two key concepts for analysis: ‘development’, 
considered as the process of increasing human wellbeing, and social relations, as structural relationships 
that create and reproduce systemic differences in the positioning of groups of people. It also relies on 
institutional analysis at three levels; micro-level, macro and meso. 



CONCLUSION AND POLICY 
IMPLICATIONS

v Inequality in academic performance between boys and girls in the final year examination of senior 
high school shows girls underperformance reflecting a contrary view of current research  trend across 
some parts of the world where girls are out performing boys.

v In reviewing literature to answer why the performance of girls is low in Ghana, theoretical frames 
that have been used in the past based on sexual difference such as liberal feminist theory, sex role 
theory are found inadequate. This is based on current development which requires analysis of 
inequality  to go beyond gender to include the deep root causes of the inequalities. 

v The social relation framework with development and social orientation using institutions like the 
school offers an alternative model since it allows analysis of inequality as well as the root causes to 
be  examined. 

v The understanding of school context and culture as well as the social dimensions of rules, resources, 
activities and power relation of the social relations framework not based only on gender can lend 
support to gender inequalities, educational practice in schools and policy discourse through the 
designing of educational polices/practices to address underlying root causes of girls performance 
based on differential consideration of schools rather than all fit size policies. 

 


